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EDL 652
Seminar in Instructional 
Leadership

Leadership Thinking

T h e i n t e r n a t i o n a l i n c l u s i v e 

educational leadership curriculum is 

designed to produce equity-driven 

school leaders who take personal 

responsibi l i ty for empowering 

engaged, inspired and successful 

learners.  The curriculum revolves 

around five types of thinking that 

leaders employ in their day-to-day 

w o r k w i t h a f u l l r a n g e o f 

stakeholders that includes teachers, 

students, and community members. 

Course at a Glance

This course provides participants with an 
understanding of Multi-Tiered Systems of Support 
(MTSS), including Response to Instruction and 
Intervention (RTIi) and Positive Behavior 
Interventions and Supports (PBIS). Particular focus 
will be given to differentiation strategies, small 
group instruction, and teaming and co-teaching 
within the general education setting.  This course 
will also include discussion of logistics for providing 
Tier II and III interventions.

Fall 2018

Educational 
Leadership’s 

Conceptual Framework
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Accommodations 
and Services
Please let the instructor know 

the first week if you require any 

accommodations due to a 

disability. Currently enrolled 

s t u d e n t s a t S D S U c a n 

visit  Applying to the Student 

Ability Success Center at http://

go.sdsu.edu/student_affairs/

sds/apply.aspx? to determine 

which forms and documents 

you should complete and 

submit. Prospective students 

interested in meeting with a 

Student Ability Success Center 

Staff Representative can call 

619-594-6473.  Descriptions of 

services and accommodations 

f o r wh i ch s tuden ts w i t h 

disabilities can be found here: 

h t t p : / / g o . s d s u . e d u /

student_affairs/sds/services-

overview.aspx 

Course Activities
This course is delivered in a blended format. A portion of the content is 

delivered in face-to-face interactive lectures, discussions, and group 

activities on site. During the online portion of the course, the instructor 

uses online video and print material, threaded discussion boards, job-

embedded activities and assignments. Through these means, the 

instructor guides participants through consideration of the moral imperative 

of inclusion, barriers to inclusion, and solution-driven approaches to 

inclusion in international schools.

Contact Your Instructor
Course Facilitator Johanna Cena, D.Ed

Phone Number +34 638-512-440

Email jcena@asbarcelona.com

Office Hours By appointment on Zoom

Technological 
Requirements

Participants will need a computer with video 
camera, reliable internet connection, and email 
address that is checked daily.

Preferred Method 1. email 
2. scheduled call
3. text

Anticipated 
Response Time

Within two business days

Instructor of 
Record

Lee Ann Jung, Program Director

Learning Management System
This course uses uses Schoology as its learning 

management system. To prepare for using Schoology, 

Log onto schoology.com and set up an account and 

profile. Use the access code sent you to join our 

class. Assignments are only accepted through Schoology. Please do 

not use email to submit any assignments.

http://go.sdsu.edu/student_affairs/sds/apply.aspx?
http://go.sdsu.edu/student_affairs/sds/apply.aspx?
http://go.sdsu.edu/student_affairs/sds/apply.aspx?
http://go.sdsu.edu/student_affairs/sds/services-overview.aspx
http://go.sdsu.edu/student_affairs/sds/services-overview.aspx
mailto:jcena@asbarcelona.com
http://go.sdsu.edu/student_affairs/sds/apply.aspx?
http://go.sdsu.edu/student_affairs/sds/apply.aspx?
http://go.sdsu.edu/student_affairs/sds/apply.aspx?
http://go.sdsu.edu/student_affairs/sds/services-overview.aspx
http://go.sdsu.edu/student_affairs/sds/services-overview.aspx
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Required Resources
Brown-Chidsey, R., Bronaugh, L., McGraw, K. (2009) RTI in the Classroom: Guidelines and Recipes for 

Success. New York: The Guilford Press.

Video lectures, web resources, and additional readings are available online via Schoology.

Contact Hours
FORMAT HOURS

Seated: Participation with cohort participants and instructor in 
the same room

15

Asynchronous Video: Watching prerecorded video 8

Synchronous Video: Engaging in online video conference 
with the cohort and instructor

10

Asynchronous Online Discussion: Participation in online 
threaded discussion board

10

Synchronous Online Discussion: Participation in online chat 2

Strand Description
Foundations This strand includes factual information about learning and behavioral differences, law, 

methods, international trends, and person-first language use.

Systems Thinking A Systems Thinking leader must have the ability to (1) conceptualize schools as 
complex organizations comprised of a network of dynamic and interdependent thinking 
components, (2) pursue school change and improvement through systemic change 
and capacity building, and (3) create and articulate a shared vision of a school as a 
place where students are empowered and their voices are heard.

Data and Design 
Thinking

A Data and Design Thinking leader must have the ability to (1) access, interpret, and 
apply diverse forms of data to iteratively design programs, products and initiatives, and 
(2) inform decisions that contribute to optimal learning conditions for all.

Culture and Climate 
Thinking

A Culture and Climate Thinking leader must have the ability to (1) understand the 
current state of the school culture and climate, and (2) drive collaborative actions and 
relational leadership to influence optimal learning conditions for all.

Learnership Thinking A Learnership Thinking leader must have the ability to (1) focus on the learning lives of 
adults and children in the school community, and (2) utilize instructional leadership 
practices that are driven by the belief that students voice is both an input and an 
outcome.

Operational Thinking An Operational Thinking leader must have the ability to (1) orchestrate fair, legal, 
honest, ethical, and practices to promote student voice, and (2) create spaces for 
shared decision-making and stakeholder influence.

Outcomes and Strands
Outcomes for the course are organized into six strands: Foundations and the Five Types of Leaderly Thinking.



� �
1 4

Course Outline

Module Content Activities Assignments
Module One: 
Inclusion, Learning 
Support, and MTSS in 
International Schools

Beliefs, mindset and school 
culture for collaboration to 
support inclusion and MTSS.

Lecture, guided group 
discussion, examining policies 
for inclusion and vision for 
supporting all students 

Reading: Dweck et al. 
(2014)

Module Two: 
Introduction to MTSS, 
RTI, and PBIS

Overview of systems of 
support, current practices, 
key features and the 
relationship between 
academics and behavior. 

Lecture, guided group 
discussion, examining beliefs 
and current practices for 
supporting MTSS and 
relations between academics 
and behavior

Reading: Ch. 1 & 2 (RTI in 
the Classroom); Ch. 1 & 2 
(Integrated MTSS)

Module Three: 
Problem-Solving 
Model for Academics 
and Behavior

Problem solving model & the 
foundational and functional 
background of MTSS.

Lecture, guided group 
discussion around problem-
solving model

Reading: Ch. 1 & 3 (RTI, 2nd 
ed.)

Module Four: 
Assessment in MTSS

Assessment terminology, 
universal screening, progress 
monitoring, CBM and SSBD 
in RTIi and PBIS.

Lecture, guided group 
discussion about terminology 
(assessment, data) and 
application (key skills)

Reading: Ch. 4 (RTI in the 
Classroom); Ch. 1 & 2 
(Hosp et al., 2016); Walker 
et al. (2005)

Module Five: 
Academic instrtuction 
and differentiation at 
Tier 1

Components, characteristics 
and best practices for core 
academic instruction 
differentiation at Tier 1. 

Lecture, guided group 
discussion about academic 
instruction and differentiation 
at Tier 1

Reading: Ch. 3 (RTI in the 
Classroom); Ch. 6 (RTI, 2nd 
ed.)

Module Six: 
Using Data to make 
decisions in MTSS

Data based decision making 
using a problem solving 
model to guide instruction in 
the core curriculum.

Video lecture on examining 
Tier 1 data used to make 
decisions about student 
learning, online discussion 
board.

Reading: Ch. 3 (Integrated 
MTSS); Ch. 7 (RTI, 2nd ed.)
Discussion 1; Reflection 
Paper 1

Module Seven: 
Behvioaral Instruction 
and Differentiation at 
Tier 1

Behavioral instruction and 
differentiation at Tier 1. 
School wide systems of 
support for behavior.

Video lecture on behavior 
instruction and differentiation 
at Tier 1, online discussion 
board.

Reading: Ch. 9 (RTI in the 
Classroom); Ch. 3, 5, 6 
(Hulac & Briesch, 2017)
Discussion 2

Module Eight: 
Co-teaching, 
collaboration and 
small group instruction

Co teaching, collaboration 
and small group instruction

Video lecture on teaming and 
co-teaching to support MTSS, 
online discussion board, Zoom 
videoconference

Reading: Ch. 4 & 5 
(Integrated MTSS)
-Discussion 3; Reflection 2

Module Nine: 
Standards of Practice 
for Academic and 
Behavior Instruction at 
Tier 2.

Standards of practice for Tier 
2 interventions.

Video lecture on Tier 2 
interventions and supports for 
academics and behavior, 
online discussion board.

Reading: Ch. 6, 7, 8  (RTI 
in the Classroom)
Discussion 4

Module Ten: 
Tier 3 for academics 
and Behavior

Individual Problem Solving 
and Functional Behavior 
Analysis

Video lecture on Tier 3 
interventions and supports for 
academic and behavior, online 
discussion board.

Reading: Ch. 12 (RTI in the 
Classroom); Ch. 9 (RTI, 2nd 
ed.) Discussion 5; Goals for 
MTSS Paper



� �
1 5

Standards-based Assignment Scores
Each assignment will be scored as 1, 2, or 3 on the strands of outcomes: Foundations, Systems Thinking, Data 
and Design Thinking, Culture and Climate Thinking, Leaderly Thinking, and Operational Thinking. Participants 
should revise any assignment with any score less than 3. Assignments may be revised, and the score on the 
revised assignment replaces the original score. 

Scale
3-Exemplary 2-Needs Minor Revision 1-Needs Major Revision

The assignment fully met the 
expectations in this strand. No 
revisions are recommended.

Minor revisions are required to meet 
the expectations of the strand within 
this assignment. Minor revisions do 
not constitute a major flaw in 
accuracy or error in thinking.

Major revisions are required to meet 
the expectations of the strand within 
this assignment. Major revisions 
constitute a major flaw in accuracy or 
error in thinking.

Assignments and Descriptions

Assignment Description Strands
1 Five Online 

Discussions
Participants will engage in five threaded discussions 
online through Schoology. Each discussion should 
involve at least 2 hours of engagement

Foundations
Systems
Data and Design
Culture and Climate
Learnership
Operational

2 Two Reflective Papers Participants will choose two approved topics from class 
to research and for each write a paper. Papers should 
be double-spaced, 5 pages and include APA style 
references.

Foundations
Systems
Data and Design
Culture and Climate
Learnership
Operational

3 Personal Goals for
Collaborating or
Consulting on
MTSS to Support
Inclusion

Participants will outline personal goals for engaging in 
MTSS to support international inclusive education. 
Papers should be 5, double-spaced pages with at least 
5 goals and include the participants’ views on MTSS 
from a global perspective.

Foundations
Systems
Data and Design
Culture and Climate
Learnership
Operational
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The Fine Print 
LATE POLICY 
Participants	 are	 expected	 to	 submit	
work	 on	 time.	 On	 time	 submission	 of	
work	 promotes	 the	 8low	 of	 the	
teaching	 and	 learning	 process	 for	 the	
entire	 c lass	 and	 demonstrates	
professionalism	 on	 the	 part	 of	 the	
participant.	 If	 students	 do	 require	
extra	 time	 to	 submit	 an	 assignment,	
however,	the	instructor	will	accept	the	
assignment	 during	 the	 semester	 with	
no	 penalty	 to	 the	 participant’s	
assignment	score	or	course	grade.	The	
participant	 will	 be	 held	 to	 the	 same	
standard	 as	 originally	 expected	 of	 all	
students.	 On	 the	 last	 day	 of	 classes,	
any	assignment	that	is	missing	results	
in	a	failing	grade	for	the	course.	

ACADEMIC CONDUCT:  
In	support	of	the	mission	of	San	Diego	
State	University,	the	Center	for	Student	
Rights	 and	 Responsibilities	 educates	
campus	 community	 members	 about	
the	 Student	 Code	 of	 Conduct	 and	
assists	in	the	development	of	students	
as	good	citizens.		

Campus	 related	 violations	 of	 conduct	
include	 both	 academic	 and	 non-
academic	 misconduct,	 misconduct	 in	
t h e	 o f f - c ampu s	 s u r r o u n d i n g	
community,	 off-campus	 community-
sponsored	 events,	 and	 online	 sites.	
Visit	 the	 SDSU	 Center	 for	 Student	
Rights	 and	 Responsibilities	 here	 to	
learn	 more:	 http://go.sdsu.edu/
student_affairs/srr/		

Students	 agree	 that	 by	 taking	 this	
course	 all	 required	 papers	 may	 be	
subject	 to	 submission	 for	 textual	
similarity	 review	 to	 Turnitin.com	 for	
the	detection	of	plagiarism.		

It	 is	 best	 to	 assume	 that	 any	material	
(e.g.,	 graphic,	 html	 coding,	 text,	 video,	
or	 sound)	 on	 the	Web	 is	 copyrighted	
unless	 speci8ic	 permission	 is	 given	 to	
copy	 it	 under	 a	 Creative	 Commons	
License.	 	More	 information	 about	 the	
use	 of	 copy	 written	 material	 in	
education	 as	 part	 of	 the	 TEACH	 Act	
and	 Copyright	 Fair	 Use	 Guidelines.	
Whenever	 possible,	 you	 should	
attribute	 the	 original	 author	 of	 any	
work	used	under	these	provisions.		

Standards-based Course Grades
Course grades are determined are based on the final, revised 
assignments on the last day of the course as follows:

Grading Scale
A All strands are scored 3 on all assignments.

B At least 4 strands are scored 3 on all assignments, no 1s

C All strands are scored at least 2 on all assignments, no 1s

D All assignments are completed, but a 1 remains on one 
strand

E An assignment missing or a 1 remains on more than one 
strands

Additional Resources

McIntosh, K A. P., Goodman, S.(2013). Integrated Multi-Tiered Systems of 
Support: Blending RTI and PBIS. New York, NY, Guilford Press.

Brown-Chidsey, R., & Steege, M. W. (2005). Response to Intervention: 
Principles and Strategies. New York, NY, US: Guilford Press.

Attendance
Participants are required to attend all hours of classroom and 
online sessions of this course and complete all online activities.  All 
assignments are due by the due date indicated in the course 
contract and prior to the completion of the last date of the online 
segment of the course.

http://go.sdsu.edu/student_affairs/srr/
http://go.sdsu.edu/student_affairs/srr/
http://go.sdsu.edu/student_affairs/srr/
http://turnitin.com/
http://creativecommons.org
http://creativecommons.org
http://fairuse.stanford.edu/
http://go.sdsu.edu/student_affairs/srr/
http://go.sdsu.edu/student_affairs/srr/
http://go.sdsu.edu/student_affairs/srr/
http://turnitin.com/
http://creativecommons.org
http://creativecommons.org
http://fairuse.stanford.edu/
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Professional Standards
The California Professional Standards for Educational Leadership (the CPSELs) and California Administrator 
Professional Expectations (CAPEs) will be used to guide our EDL 680 learning. The CPSELs and CAPEs guide 
both the content and philosophical direction of the course. Below are tables of the CAPEs and CPSELs that are 
cross-referenced with the modules of this course.

California Administrator Performance 
Assessment Cycles (CalAPA)

Modules

Cycle 1 Analyzing Data to Inform School Improvement 1, 2, 3, 4, 5, 6

Cycle 2 Facilitating Communities of Practice 1, 2, 3, 4, 5, 7, 8

Cycle 3 Supporting Teacher Growth 1, 2, 3, 4, 5, 7, 8

California Administrator Performance 
Expectations (CAPEs)

Modules

Development & Implementation of a Shared Vision
Education leaders facilitate the development & implementation of a 
shared vision of learning and growth of all students.

1, 2, 3, 4, 5, 6, 8

Instructional Leadership
Education leaders shape a collaborative culture of teaching and 
learning informed by professional standards and focused on student 
and professional growth.

1, 2, 3, 4, 5

Management and Learning Environments
Education leaders manage the organization to cultivate a safe and 
productive learning and working environment.

6, 7, 8, 9, 10

Family and Community Engagement
Education leaders collaborate with families and other stakeholders to 
address diverse student and community interests and mobilize 
community resources.

6, 7, 8, 9, 10

Ethics and Integrity
Education leaders make decisions, model, and behave in ways that 
demonstrate professionalism, ethics, integrity, justice, and equity and 
hold staff to the same standard.

1, 2, 5

External Context and Policy
Education leaders influence political, social, economic, legal and 
cultural contexts affecting education to improve education policies and 
practices.

1, 2, 3, 4, 5, 7, 10


